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NERERHF BT A5irEESHRE
— HEMT S8 —F 06 R7 Whole Language & Phonics —

w e » 2 R

. &

Kk, MEEENSELCRBEONEFEATICBWT, Whole
Language Approach % ~N\— R & L7z &kix A & EHEE L, Phonics IKE
EEBWLEEREFEOMESICERL, TREhOT TH—-F P b,
literacy B OS2 RAB D TH A, €LT, MAESPEIITT H—
ZEBPRRTHILEBNE LTV, |

R, RYSREEORY, RHOKFERLILCRDL, 0 ErHE
B IILOLTME, STROTHL RV, FARIIazy—YaYy
BEEONEBEEOTT, A THAESHFTLEAZLATIFRE 2o
O, EEFHELEEHET, RABSEMOEWEELNH o720 b
1, BholT 7TO—FOBANrSEPNL 2 BEOT XA M S, SHERE
BELVHIBETT, FLLORAZEREICED L) THET 2005k
IR U7, & < ICT 2 A D Whole Language vs. Phonics 38545, HAD
NEEBHENEECELLE, 0L BREZECOPERER 72,
Z2rC, WEWEHROTFA MM, TAUATHESNALTFA P
BT BT ET, BAEEXEBINT I -ZRCESHL) EBD o

T, ROETLED 6%, £7 Phonics L, FORmIZHH Whole
" Language Approach (ZDWTERX TN I YEY, Tz, BAESTLEDR
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fe)Td % phonological awareness / phonemic awareness {22V T D5 %
EET Do |

ZLT, Ul OBHSTTIE, ERCEEEETER SN TS 2 DO
LEEEME, TAVATHESN T EM OLBEIT) o Adams 124
% phonemic awareness DEHFEXD LI, AEE 6 2IZ0EL, 7F A &
FIH L CTHDLEEEZRET 5o

. SeiThR%E

- 1 Phonics

Frow AL, TVTITRY FOEOHAGLEICLERBHER
R A LT RAELXDREENVEDTH L, THITHETERT 258
HEIFTo L2 BML L, BEXTREEKT, FLEBHEFETHIL. 7
VT 7Ry NOREBE ) —F 4 DL OBMRICIEAHBEERYTD )
(Share, Jorm, Maclean, & Matthews 1984), FHtABE*FHUEXIIBVT,
Sy P ANEYTHL L, HIERCRIENHL, T/, TXAY
B OESHE BV, XREFFOEEEOVLOTHY, BFRORE
RIEHECTDH, BE7+ =y 7 A 2R THIRBARTHEESATY
%o

G F oy ZADN—NEZRIEICLY, FHEET 26 XFOTAT T
Ny EEOEFEBT S, 2F 0, Alzlapple. B/b/ball. C/i/cat &,
FLTrRYy b—=XEREHTEEE, OCLOTOERLDTHL, TLT,
%m%ﬂ%h@%%ﬁ&%b%%:tnlb,ﬁ%%%&t%ﬁ?%:t
WCEDLEHI D, 2L, cat BENCZEIT B L, Ik el ItD3DODF
PERD Lo TVBEIENbRE LD ITR D,

D1 RFIER, RAEIEEONNERTRAN CHELELLL
% % (Griffith & Olson 1992), L L&D D, WEE|ITNE, AT ADN
R ETHE LR VEESS B, L e £\ ) BERHICER
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ThEH)o FLEMAEBEZONFTFICOoTELY, HEMICEELHIZ
TAHIEDLBVEZEZ CNBHNERFFFEDOTHRALICE T, tic B
BRZFHOLEFLVIINVEOCLARETHE, INE, 74295 R
DEK 26 B eF O, Byl decode LM HFHDE, [tai] T2 { *te] &
BB, BELLIE, 1/i/ ink. E /el elephant. &7+ = v 7 ADFHRK
BTEIDPLE, CDXH, 742y 7 AQERE RS 217 TldHR
CEFTIRVHNFCOOFERT S, LoT, TNHEHEBETE0
2, WML V—VERERLTWA,

T, 72y 7 AL TAILT, FHUOENIFEEDHEAFT IR
>TLEV, BHZAMLERAD, BEOBKRTERLTLEI I LIS
D hiRv, BICETFEFANARLENZEE, BRPBHELIL 2 S,
EFL (English as a Foreign Language) IRETOHAZZHFICBWT, 74
VI ADFEEVZEDOTRREVES S B

Il- 2 Whole Language Approach

Whole Language Approach &, EFLEHOPTEATWIIREE TS
o 7Sy 7 AL PR LRERE LTEITONEZENFEL, T X
VAT T+ T A vs, F—N T 7 —TDEEFVPRIEZGOESL TV,
R= NG P—=T T TA=FIIBITERAFSHETL, FHIE) THE
ENTVEEEEZHVT, BRIZFIDOTTW(DERL LS 1L, HH4E
XDREND, WINRTWELHRALLIDTE R, FRXFHBHICMNE 2
2k oT, whole TEBLTWL LHIRETLIDTHAS, HATW
ABRTEZIEVWHOTHY (FEF19924), F—~ETE, ThzedH
AY% 80 ) DT CTWHEEET R B125 9,

bz, TRE] 2 Vv 7 ELLGE, A—V - V7=V TH,
ESTRL, BEPHILEY, SFSFLAE,PLOTHOLR A, BFIZH
HELU-ARTHE, BRORDEIZELRAT, 6 8 LWoltfiFefor
Ex L, $429 7 ) CHADFELZRADREZE V2D T4, &
R LEFTLORETHY, WFEHRELSERHIE, DENEFH

il
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THEELTWEDD, TORBOVEDTH D,

e

F—TEED

B O 6—1}9 S
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)

BEBDHETE

J

B< - BT - 3O - EGEEEHYF AT LEHREORER

l

SEEHORBHE

|

i3
I

1 k—ibe T2 OBETEN EEE (REFE1992:33)

XFEEDOER, DY phonemic awareness #flX£9 &5 7+ = v
7 A&, XPRR context TEBFP LA ~NEREZHT TV K-V - T2 57
—=TVETE, —RTAL, ToRKHBICHAIHEAEIDT TH—F DL
INCBRZDE, LL, BREEINFELTHBHY, v—NV-F V75—V TLREE
CEFEHN, T+ v T ADLIIICEDRETZATVA,

ZTIT, R, ZTOHAESHESEDOHERIIEFE L2 D,
phonological awareness & phonemic awareness IZ DWW TEET 5,

Il - 3 Phonological Awareness / Phonemic Awareness

Phonological awareness (&, Gough, Larson, & Yopp (1996) iZ & i’LGi‘; DT
DL WEET LN TR S,
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Phonological awareness is generally considered to be a unitary construct

which appears to be made up of a hierarchy of different sized

phonological units.

%7z, phonological awareness & phonemic awareness %, Sensenbaugh
(1996) Tix, RO XS IZHHLTWna,

Phonological awareness sometimes refers to an awareness that words consist
of syllables, “onsets and rimes,” and phonemes, and so can be considered as

a broader notion than phonemic awareness.

2% 0, phonemic awareness ¥, HENEEOELSTHRINLTVL S
ERHBL, TOMBEAVLIENLELOND, 512, phonological
awareness '3, phonemic awareness & ) BIAFICIRZ b, FHATEEZEN
EDEIRBE2RHBE LT 502 HRL, ZOMFHTHVIRIEWI
ENRTEBLIEASD,

Adams (1990) T, MEFDRFI% <, phonemic awareness %, ELF D &
I 7% 5 LRMIZHEL T b,

*to hear rhymes and alliteration as measured by knowledge of nursery rhymes
. *to do oddity tasks (comparing and contrasting the sounds of words for
rhyme and alliteration)
*to blend and split syllables
*to perform phonemic segmentation (such as counting out the number of
phonemes in a word)
*to perform phoneme manipulation tasks (such as adding, deleting a

particular phoneme and regenerating a word from the remainder).

FEROEFREZD LI, ABBTELTA L),
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D cat, hat, mat, rat, ?¥ rhyming words Th 5 Z L Z kT 5. X7, dog,
dolphin, duck, December %%, B UEEHOFHECTHT A Z L 2 38HT 5,

@ cat, hat, mug 9 B, mug FMlD 2 D& thyme LEVWEHFETHLI L %
Rid Bo F7z, rabbit rose, light 9 5, light 25> 2 DDOEEE
RUDEBHOTETHEAZ L 2HHBT D,

®/pl lel In] L) FEEHE, pen EABLBMT B, T4, pig bWIH
SEEREE, /pllillgl L) ETERINTWE I EZFBHBT 5,

@ship £ \WH BEEEZME, 3O0DTFRTHERINTVWEZ EFE#T 5,

®in OFEFEI /M OFEPFIIMASNILE, fin LWHHFEICREILE
BT D, T2, smile 06 s/ OBFRCHIBRLA L E, mile &\ ) BFE
B EEBET S

CZTEELZVWDIR, HREAOTFHD, HKiEZ¥E I HE, phonemic
awarcness B FE 072 LThH, EELZOLDOOERZHEMEL Ty il
— IR TR AEERIVH D EEIT A EEVW) T L, Gough,
Larson, & Yopp (1996) 1%, phonemic awareness 2WERICERZ B2
W ZERBNTWS,

Phonemic awareness now demands that the child ignore meaning and
attend to the word’s form. This requires a new perspective, a change in the
way the child “looks at” a word. Once the child caught on, once the child
could take this perspective, then she could examine and manipulate a

word’s phonological form; she had phonemic awareness.

EEOBHLTERL, FXOVOIEERZATZ LT, HEETHRT
BN RBTHELITESL, L L&D H, ESL (English as a Second
Language) b L < i& EFL OF 725 & o T literacy &, phonemic
awareness 72T IZEREE 2T TR, AREST iz}:b\ff% AW & I
EETTNI 7Ry P e BELUFERAVLEE, BEEOERTERL,
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%fﬁ%ﬁi%C&M,ﬁmﬁ%wﬁﬁm?g&woﬁéééﬁﬁtua
5%%&%#,&?ﬁ?iUﬁ@&%%Wﬁiﬁ%if&iﬁk%5o

Il - 4 Literacy Instruction
FREOEEMAVEET D IZ0N, DTV FEONRY — 2 5 BET 2 =
LWTEBEINCE D, 72, WETHIT/ L) REEOBRIENTE L 4
D, MAESRIDMET LI T edtbhoi, LALLM, T
MEOBREIDAIIEL S5 5, 7AY # Tk, No Child Left Behind @
TPz YFT, reading DN HPIHIETHE VS & &3 B ERTFTH
—RT7OTV 27 behoTwd, TOZENLEZTD, HEAD LS %
EFL BRIET T, HABEZONZHITOT B EIE, SHICHL W LR
T&EBKE59, |

No Child Left Behind Act i, 200241 B8 HIZ, 7v YaRkfEICL o
TERESINZLDDT, ikl b L 1985 EIBFIRIT L
Anderson, R.C. et al. \Z& % Becoming a Nation of Readers: The Report of the
Commission on Reading (1985) % EFHl L LTHiFohb, CoHT
Anderson, et al. i, phonics & FHAEEDHEAMEHFZ L KE, XFEFTT
2L [BRDHB] 7FAMEFRUCI EOLERIZOMNA TV 5,

Children who are taught phonics get off to a better start in learning to read

than children who are not taught phonics.(37)

No matter how children are introduced to words, very early in the program
they should have experience with reading these words in meaningful

texts.(43)

T/, CORIIE, TXAUABREPEICETT2 No Child Lefi Behind: a
Toolkit for Teachers (2003) ZATL, 7 X ) ADFH7H D reading BB D
BFE, ZOxFMETH S “Reading First” IZDWTRAT WV S,
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Our students are not reading nearly well enough. -** results of the most
recent National Assessment of Educational Progress on reading showed that
only 31 percent of the nation’s fourth-graders performed at or above the

proficient achievement level. (27)

Improving the reading skills of children is a top priority for leaders at all
levels of government and business, as well as for parents, teachers and
countless citizens who volunteer at reading programs across nation. At the
national level, No Child Left Behind reflects this concern with the new
program called Reading First. It is based on the expectation that
instructional decisions for all students will be guided by the best available
research. (28)

PEDXd)HEBE,SD, tAEEHFE T, phonemic awareness & fif
? T T TEL, URORTH A, TAEBTLILFEHNE SRS,
Literacy instruction FEEZ DIE, TXTOHEFHOBEMEIZD ORWoT05
PHThHb,

T, EBRICTRADPEEORAZZZETTHIRICERATELT XA
M, E0LHIRIDOBDELI B ROETE, HEFRE LTRFEEF
BYARECHEASNTVETFA ML, 7TAVATHERASIN TS T
Sy ADTFEAMERIYD BT, Fb % Adams OEET D Lo E R
HBo

Il Zut 4R

N-1 %X D : Read & Write 1, 2
| Read and Write 1, 2%, BF7 + = v 7 AWEiEE0 L &, NEETD
| Fua v TRITEN: 2BHOTFEAINTH S, TVT 7Ny b O
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CRXFAXFOESFHIBEY, EOHAEDLEE T+ v 2 2D L —
Ve FEBTDHIIBREINT VS, 1988 EICRITEN, 200346 4 BinF 2
T, MEEOEEHETELN TV, BBHLAEICB L2 1314 27—
V%o 1 A7 —NIZHE) EFERETFY 10 ALEEDL-TH, 1 FAUE
DINEEFIDTF XA T 2o TT+ =y P RSP LTV L2k b,
ERERDIVET ML, REETFRIEBTAINE 7+ 297200
—NVTHb, LTOFRIEZ, XA LOMEARLELDZbDTH AL,

B 7D REE
Read & Write 1, 2

O7+=y A TV7 7y b (Phonics Alphabet) 1 20X FEH 1 o0& &£ T
abcdefghijkiImnopqrstuvwxyz

------------------------------------------------------------------------------------------------------------------------------------------------------

OFF (Consonants) B Z & EpE
becdfghjkimnpqrstvwxyz

------------------------------------------------------------------------------------------------------------------------------------------------------

O RFE (Short Vowels)
a, e, i, 0, u (cat, bed, pig, hot, bus}

------------------------------------------------------------------------------------------------------------------------------------------------------

QE D2V BE (Silent E) HRZT 2 EUHEN, ERIZ P Mb B Ltk o T,
HREEFREETICEMNT S !
a-e, e-e, i-e, 0-e, u-e (cake, Pete, five, rope, cute)

-------------------------------------------------------------------------------------------------------------------

-------------

<>$L%IE LWEE (Polite Vowels) BEM22ERE E, T ULOOEFZIIERFZIC
h, 2OoDDBEERETINLRW
ai, ay, ea, ee, ie, 0a, ow, ue, Ui (rain, May, tea, week, pie, boat, snow, blue, fruit)

................................................................................................................................

OFEDH 4277 (Consonant Digraphs) 2 2DFEW 1 2DFX KT .
ch, sh, ph, wh, th, th, ck, ng (chime, ship, phone, white, think, this, back, sing)

------------------------------------------------------------------------------------------------------------------------------------------------------

OBFEDY A 77 7 (Vowel Digraphs) 2 ODIFALEENE 1 o2OFrET
00, 00, Ou, oW, 0i, oy (room, book, house, town, coin, boy)

......................................................................................................................................................

OFEFD TV X (Consonant Blends) 2 2 F N LOFEOEFREEINLFICELS |
bl, cl, fl, gl, pi, br, cr, dr, {r, gr, pr, tr, sm, sn, sp, st, sk, sl, sw, tw, spr, (black,
green, skate, tree, spring)

------------------------------------------------------------------------------------------------------------------------------------------------------

OR DoV 7z (Murmuring Vowels) B & r PRESNE
ar, or, war, ir, er, ur, wor, -er, -or, -ear, (car, fork, girl, word, hear, flower}
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Z T, Adams DERZIE DR Y, phoneme awareness D 5 L XL &
Read & Write 1, 2 Tk ) AR DHERIIDOWTERT 5,

RDFEN, Read & Write 1, 2 DFEBNE % Adams DERICETES5HE L,
BHEVFTFXA IR EOREETIN TSP 2R L OTHE, 6 O
other ¥, Adams DERICH TR EL LRV (T 7 7Ry bOEXFHR, gﬁ,‘
TS — LD EDBHET 7T AT 4% E) awareness EHF W EbH D7
WIHB# #F 05720, EEXFITINZ-3DTH5,

F*2 7% X MDD phonemic awareness NEE

PHONEMIC AWARENESS %
1 } T'o hear rhymes and alliteration RWl: 12.82
RW2:5.13
9 To do oddity tasks {comparing and contrasting RW1: 2.56
the sounds of words for rhyme and alliteration) RYW2: 7.69
3 To blend and split syllables RW1: 7.69
(Blend words) (Segment words}) RW2: 10.26
4 To perform phonemic segmentation RW1: 20.51
{Identify beginning, middle, and ending sounds of words) RW2: 25.64
5 To perform phoneme manipulation tasks RW1: 0.0
{Manipulate beginning and ending sounds) RW2. 10.26
(6)| Other RW1:56.41
RW2: 43.59

INxd LT T AL, Read & Write 1 (LLTRW 1) %1 @ rhyme &
alliteration (2B % awareness THWEIG Lo TWwWh, ORI, FIC
alliteration D ¥ A 7 OB TH Y, RW 1, 2 121X Rhyme &\ ) B AT E
FNTWRV, ‘

HARTYH X M5 NTv 5B Mother Goose 72 EVWALR S NS L 512, FHIC
& rthyme OEBPFSZI N TV5S, HWEED>FE Y rhyme &, BMEICE 2T
phonological awareness DERLZERLFRASH1ESHH, LML, RW 1, 2
Rhyme &I hwnwz T, NEFFEETH LMD D thyming
words DEBP ARSI L > TLEIBNDPH B, /2, 5T, RW17A°
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0% DIERL B> TVBI L, SBEDTFA MIAETIHETH o7,
DF Y, awareness DV RXVOFTYH, BFEX AN CTHESEL R ED
AT, BEZENIVLELRLL0, AFBUMOTEA Mo, &%
NTW5BE I ENRbhol, |

-2 7% D Little Readers 1, 2, 3

DT FA MK, Read & Write Dk, 2003 F 4 BIZEHIRIT L7 %
AMTHD, BERX, BEFFELOT LY EHHKTKT, Whole Language
Approach DHAPHLFHALEERELHE L, RETYE SN2, Listle
Readers 1, 2, 3 DR BIILLTO L H 0 o Tw 5,

K3 TN AB—E
Little Readers 1, 2, 3

OTNT 7Ry b (RILF LT DFH
abcdefghijklmnopqrstuvwxyz

------------------------------------------------------------------------------------------------------------------------------------------------------

OQHEDIZYD DF (Initial Consonants)
bcdfghjklmnpgrstvwxyz

-------------------------------------------------------------------------------------------------------------------------

OI4 0 FLEOI V-7 (F8) {Rbymes)
-at, -et, -og, -ug, -in, -ake, -rive, -eep, -ose

------------------------------------------------------------------------------------------------------------------------------------------------------

-----------------------------------------------------------------------------------------------------------------------------------

. OF 457 1 2FE—F (Digraphs)
sh, ¢h, wh, ph, th, th, ng, ck

------------------------------------------------------------------------------------------------------------------------------------------------------

ORBE {(Long Vowels)
-ai-, -ey, -ea-, -ee-, -ig, -0a-, -0g, -ue

------------------------------------------------------------------------------------------------------------------------------------------------------

O AL v b e (Silent e}
-a-e, -e-e, -i-e, -0-e, -U-e

------------------------------------------------------------------------------------------------------------------------------------------------------

OF Vv X BT E (Blends)
bl, ci, fl, pl, sl, br, cr, dr, fr, gr, pr, tr, sm, sn, sp, st, sk, sw, tw,

O —F—X - 54 45/ Story
One Two Buckle My Shoe, Jack Homer / Jack and the Beanstalk
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Read & Write ) — XD 5 F A M &, awareness DS CRLLEHIIL, F*
3R THIHL PR LD IC Rhyme PRSI NTWB I ETHEL, ADFEK 4
X, Adams DEBIWL L > THEH LD DTH 5,

Fz 4 7% X QO phonemic awareness NE4&

PHONEMIC AWARENESS %
LR1: 0.0
1 | To hear thymes and alliteration LR2: 0.0
LR3: 2.33
’ ) LR1:52.27
9 To do oddity tasks (comparing and contrasting the sounds LR2: 36.36
of words for rhyme and alliteration) LR3: 30.23
LR1: 0.0
3 | To blend and split syllables (Blend words) (Segment words) LR2: 31.82
LR3: 27.91
LR1: 00
4 To perform phonemic segmentation LR2: 27.97
(Identify beginning, middle, and ending sounds of words} LR3: 23.26
LR1: 0.0
5 To perform phoneme manipulation tasks LR2: 0.0
(Manipulate beginning and ending sounds) LR3: 11.63
LR1: 54.55
(6)] Other LR2: 4,55
LR3: 4.65

Little Readers 1, 2, 3 (BT LR 1,2, 3) ORRTHEREREVOR, 122%]
L7 ETH D, RW LIERL D, thyme OHEZEATVAEDY, bo
ST ESITICEANBINTWAE Z LAbh b, 728 21X, The cat
is on the mat. The hat is on the cat. D & ) ZXEERI L D b, cat, mat,
hat, pig, bat, ® & H WV OPDHEFEDEDPHS odd %D DERMETIT S
DS, B ETNTWAH I EIZ% B, Rhyming words 236495 awareness
RBOLTD, HBATIDLIRTFFAMERICZoTWwAE LI B bR
Ao
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-3 7% X b : Scholastic Phonics K, A, B

Scholastic #EAYHAR L 72 Phonics 1) — X (AT SPK, A, B) i%, 7 XU %
TILSEDODITVE T+ Z v T ADTHFAINTH D, LT, 7FA LD
HAEZzTEDELDTH b,

*5 7% X FORE—E
Scholastic Phonics K, A, B

Rhyme / Alliteration

Sight Word Vocabulary
Alphabet Recognition

Initial Consonants (Phonograms)
Short Vowels (CVC)

Digraphs (Blends)

Final e (Inflectional Ending)
Long Vowels (multiple spellings)
Variant Vowels (Diphthongs)
r-Controlled Vowels

2-Syllable Words (Irregular Spellings)

B E LTHIT O N A DI, sight words 2 & ATWAS Z EThH b, Sight
words 1%, EW. Dolch {2 & 2T 1936 S£ifEL N 220 58D ) A FTH 5%
Hit S N7 BEEE, BEXFEOTFFA DI L 50% ~ 75 % 2 A/N—F%
HOT, JAFOHENGDL LW Z i, FHRALFPERZEICHKD
LAZD B L) %Mtﬁmtoiguﬁmﬁﬁmwm%wﬁgiﬂ
TWwh 79, KR high frequency words & b Wbt b, 742w 7 AD I —
VCRFEDZVLDO BIZE put 28) %, HENMNBICL - TRELERD
Ve~ ORI 5,

Scholastic @ SPK, A, B TIXXXLEDOHIZZNL T flAAHR, FHITELA
%75 sight words ¥ BB TE S L) TREAT VS, |

LTk, ¥F A FDOHEA L phonemic awareness DE[EZH LD LARKT

BH5bo
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F6 7F X MDD phonemic awareness NEE

PHONEMIC AWARENESS %
SPK: 5.06
1 | T'o hear rhymes and alliteration SPA: 0.37
SPB: 0.45
SPK: 18.98
9 To do oddity tasks (comparing and contrasting the sounds SPA: 14.49
of words for rhyme and alliteration) SPB: 0.0
SPK: 0.0
3 | To blend and split syllables (Blend words) (Segment words) SPA: 29.70
SPB: 22.27
SPK: 3.80
A To perform phonemic segmentation SPA. 7.81
(Identify beginning, middle, and ending sounds of words) SPB: 15.45
SPK: 0.0
5 To perform phonerme manipulation tasks SPA: 0.0
{(Manipulate beginning and ending sounds) SPR: 7.27
SPK: 72.15
(6)| Other SPA: 51.30
SPB: 54.55

3THERIC 2o TWBIDY ) —Xk, bbbl ESLOFEDLBICD
METELLIELNRT VS, FikD 2 BHEDOTFA P ERESCELRLD
i, HE 6 B RLTWAB LI, 742y 7 ADNV— X phonemic
awareness ¥ BOL7DODIATUNDLIDEELL GATVLETH B, £
DLW, FEDDHEAZ ZEREIZHDE7: mini books TH B, <D mini
books i3, BEZ7 Y avORYNITLIBASNTEY, XTI T 2
awareness WE T o772 ZAT, XRTEBLFHLCLIOBRESN TS, 7
+ v 7 ARETHE, BTLTERNBAEZPIIINDILTHEY, k%
BLT, [EROIE] bOTEFRTLILY, RAFEHFTORKEET

HHZELEEIETL RV,
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IV # &%

NEFEECBTIRALEEREL 7 — <10, BEMOH 2T ICRER,
OEDNT 4 =y 7 ABBIZX Y, LFLEON—VHBEREIC 2 B L
WGP ol, ELT, M=V EF o THEY decode T 5HERIIBWT,
phonemic awareness WEEREE 25T L BB LTH o 72,

LpLado, EREFRFEECHLHERAEBEICL 5T, phonemic
awareness 0B o Th, EFDRAZFEHKFT L L TR ARESTH S, FEE
me CS R Y, Becoming a Nation of Readers: The Report of the Commission on
Reading (1985) THE SN TWa L) 2, HiE% [BERdHB| 7F A M T
CILHFLEGDTHL, EFLEREILL > TR, TLEHLHEEZOLD
DERCHFT LI EWLELRDLIEALS, 20710, BEL2EEHV,
KIROETHEIEDR TS & 2 RRT 2 2 L 224, HAdsipn
ICBVWTEELRTUEATHDLLEZ LIS, FHEOMMPERIC BT %7
A=y 7 ARBOREMEEBETE 2\, L2 L, NEEFFEEOF LY
Iz & o, .phonemic awareness Xm0 ST TIE, HAZEEZOTTHH
ZBBNEEF VO TIELEWES S D,

MESE, HADPNERTY, EREMO—RE L THERSEF EASR
WX L7z, BT, 2ET50 % R 2/NERL, Mor0FTHESE
HATVEG TRPLEDL) BRI AELDOH, LhFERL OEH
b, FEFITHERE, F£72, 7 A1) 4D Whole Language vs. Phonics DS
bRICDHEIHLE, ThbDOBIZEE T X 22, Whole Language
Approach TEJ®H 545t L, Phonics TE) XLFEFON— V%, ZHER—
T BDTEERL, TOZ2077u—FOKF%Z, ME3E7 literacy
instruction %, EFL WEIZBWT, HRTH 5 &R CidFwm I
g

SENE, BEMAWICTRER 2R > TIT o 7245, SROMEREL LT,
MREELATHFA PN ZHEoTEHELTWAFEL /2B D, literacy DREIATE
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DEEMTLDO0, ERIZF—F o THFELTWITRITERS,

=3

1 &7 + =y 7 AWFFET <hup://www.mpi-j.co.jp> U IMEBHETF K. 1979
FEA, MEMBFEO—TRE LTOREEE - ESFEIV/NERICEA S,
¢%ﬁ%+—b/zTAT%ﬁwiﬁ%ﬁﬁwa%o—M&Lf [&
BAY Ty FAR] 2 EXFDH 5,

22003467 A 19 H (£). 20 B (H) CEBEFREXFFEMEL-E 3 EEEK
EHMEREEICIBVT, T ULy EHBERITEEZIT o BT, Whole
Language Approach D25 Literacy BE Z T HOBETRLE LT, 5 K
H% EiFbhid, (LT, N¥ BP9 b hikE)

(1) Phonological Awareness DFT TRz L ) IZ, 7+ = v 7 AFRBIZALHI
IEICHT AR, RE TR T 5,
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